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This form can be used to record SLO assessment plans and results for courses or programs.  It is recommended that this document be stored on a group drive, or in 

MyCuesta. 

Division:     Academic Affairs      Program:  General Education: Diversity Requirement    Date:   October 2013     v. 3 2012 

Courses in program, or course:  ANTH 203 and 220; BUS 260; CJ 224; ECE 215; ENGL 213 and 217; FMST 213 and 215; HEED 203 and 
208; HIST 237 and 239; LGL 217; NUTR 222; PSY 206; SOC 202, 206, and 208; COMM 212; Nursing program 

Faculty involved with the assessment and analysis:  This report was compiled by the chairs of the Student Learning Outcomes 
and Assessment Committee, and it is based on the assessment work of multiple faculty members, including, but not limited to Lise 
Mifsud, Bill Snider, Stacy Millich, Don Norton, Tom Patchell, Stacy Pointer, (FMST instructors), M. Basti, Allison Merzon, Lisa DeFraga, 
Ruth Biering, Cherie Moore, Brent Lamon, Frank Ha, Jane Morgan, and (COMM instructors)  

Course-to-program outcome mapping document** is completed   

Yes X (rudimentary mapping is indicated on this report)  No______     

1 Student Learning Outcome 

Statements  

X Program 

□ Course 

1. Identify, assess, and challenge biased assumptions and behaviors of individuals and societal 
institutions; 
2. Analyze inter-group relations within categories of identity, such as race, ethnicity, gender, religion, 
sexual orientation, class, ability, nationality, or age; and 
3. Examine struggles of non-dominant groups for power, justice and access to resources. 
 

2 Assessment Methods Plan 

(identify assessment 

instruments, scoring rubrics, SLO 

mapping diagrams) 

This assessment summary is based on a review by the SLOA Committee of results from all courses that 

fulfill the diversity requirement. Various assessment methods were used in course assessment, but most 

assessment plans relied on student self-report. Some faculty indicate a plan to move to implement 

direct assessment in the next cycle. 

http://academic.cuesta.edu/sloa/docs/Course_and_Program_Assessment_Summary_F_2011.docx


3 Assessment Administration Plan 

(date(s), sample size or selection 

of course sections, scoring 

procedures, etc.) 

Varies by course. 

4 Assessment Results Summary 

(summarize Data) 

Where diversity-related outcomes are assessed, the results indicate high levels of SLO attainment. In 

some cases, however, specific diversity outcomes are not explicitly indicating in the course outcomes or 

are not included in the assessment tools. Each of the three diversity outcomes has a designated 

highlight color in order to indicate more clearly which diversity outcomes are present and which seem 

to be omitted. 

5 Discussion of Assessment 

Procedure and Results, and 

Effectiveness of Previous 

Improvement Plans  

The omission of some diversity requirement outcomes from diversity course SLOs seems the result of 

timing. These courses were approved for the Diversity Requirement based on their course outlines of 

record. However, most of these courses were approved before the strong movement towards SLOs and 

certainly before SLOs were included as an official part of the course outline of record. As a result, some 

faculty might have been focusing more on their discipline-specific outcomes than the GE or diversity 

outcomes that their courses are supposed to meet. As a result, the SLOs lack some proper alignment 

that might be more clearly indicated in the objectives, and topics and scope on the course outline of 

record.  

This assessment process, while primarily a qualitative synthesis, has been very useful as a kind of “audit” 

of the diversity courses to ensure that the outcomes and their assessment are fulfilling the diversity 

requirement that they propose to meet. 

6 Recommended Changes & Plans 

for Implementation of 

Improvements 

1) The SLOA Committee recommends that the Curriculum Committee request that relevant faculty 

review diversity courses to ensure that they are aligned and mapped with all of the diversity 

requirement SLOs.  

2) The SLOA Committee recommends that the Curriculum Committee create a template form for faculty 



to demonstrate alignment of course (or program) outcomes with diversity outcomes.  

2) The SLO Committee recommends that faculty increase the employment of direct assessment to 

measure attainment of SLOs.  

7 Description or evidence of 

dialog among course or 

program-level faculty about 

assessment plan and results  

1. The SLOA Committee reviewed and discussed diversity requirement assessment in order to compose 

and approve this report. 

2. This report was submitted to the Curriculum Committee, academic deans, and relevant program 

division chairs. 

 

**Course and program level outcomes are required by ACCJC to be aligned.  Each program needs to complete a program map to show the 

alignment.  See examples of completed CPAS and program mapping documents are available at http://academic.cuesta.edu/sloa   

http://academic.cuesta.edu/sloa


  

ANTH 203: Cultural Anthropology 

1. I am able to demonstrate the basic concepts used by cultural anthropologists. 
2. I am able to demonstrate an understanding of the characteristics of culture. 
3. I am able to analyze the effects subsistence strategy has on aspects of culture. 
4. I am able to perceive ethnocentrism. 

 

Achievement of outcomes was measured by student report. The most relevant outcome (in explicit rather than implicit expression 
of the diversity outcomes)  is number four, and this was also the outcome the student report for achievement of this outcome was 
the highest for all of the outcomes. 

 

ANTH 220: California Indians 

1. I am able to explain the cultural achievements of the California Indians. 
2. I am able to explain the major issues facing California Indians today. 
3. I am able to analyze the effects of the Mission System. 
4. I am able to analyze the impact of the gold rush on California Indians. 

 

Achievement of outcomes was measured by student report. The students scored themselves highest in being able to analyze the 
impact of the gold rush on California Indians.  They had an exam which covered this topic and read a book on Ishi which dealt with 
the extinction of his tribe during the gold rush period.  The students scored themselves lowest in being able to explain the major 
issues facing California Indians today.  This is likely due to the fact that it is the last topic covered and gets condensed when time 
does not permit discussion. 

 

 



BUS 260: International Business 

1. Demonstrate an understanding and use of the cultural dimensions of time ( polychronic & monochronic), Contexting (direct 
& indirect), Personal Responsibility (universalism vs particularism), andControl over Life (activists vs fatalists)so that 
relationships are enhanced when conducting business abroad. 

2. Distinguish between Personal Adjustment Skills and Business Effectiveness Skills in order to prepare for traveling overseas to 
improve adaptation to a new culture. 

3. Distinguish between and synthesize the 5 cultural dimensions of Power Distance, Uncertainty Avoidance, 
Individualism/Collectivism, Masculinity/Femininity, and Long-Term Orientation in order to develop relationships with foreign 
nationals. 

4. Demonstrate a knowledge of the cultural differences for doing business between the U.S. and Mexico as well as the U.S. and 
China. 

Achievement of SLOs was measured by student report. The first SLO was highly rated by almost ¾ of the students which tells me that 
since it was covered first the material was retained well by the students. The second SLO was rated highly by a little less than ½ the 
students but it covered more material and required the students to retain more knowledge of complex material that was added to 
the first SLO. 

Since cultural data is foreign to most American students and they have the bias of seeing the world through a red/white/blue lens, I 
need to spend additional time in order to synthesize the material and show the connection to the 1st SLO. This will give students a 
broader understanding of cultural dimensions and show how they integrate with one another. This class will be assessed again Fall 
2012. 

 

CJ 224: Police-Community Relations 

1. Differentiate between prejudice, discrimination and bias. 
2. Identify central issues and struggles of non-dominant groups in the administration of justice. 
3. Identify the communication challenges presented in a multicultural society including challenges specific to individuals with 

mental health or substance abuse issues.   
4. Examine ethical dilemmas and utilize appropriate models for making effective ethical decisions. 

 



Achievement of outcomes was measured by performance on exam questions. In all but one instance, the student correctly 

answering the assessment questions far exceeded the benchmark of 70%.  It appears that the students understand the concepts 

being taught and assessed.  The one exception to this is with respect to SLO#3, question number 1, wherein only 58% of the 

students correctly answered the following true or false question:  1. Gestures have universal meaning in all cultures. I discussed this 

question with the students to determine want  if any issues they had in approaching the concept and/or question.  The students 

indicated that they understood that different gestures mean different things in different cultures but that they thought “universal 

meaning” meant that the meanings were different like with a universal remote control.   

 Students also conducted a self assessment via a student survey, which is attached hereto.  The student responses were above 3.5 

for each SLO assessed. 

ECE 215: Teaching in a Diverse Society 

1. Discuss one’s own cultural identity, utilizing course terms, as well as critically examine personal beliefs, assumptions and 
misconceptions about other cultures (including ethnicity, race, family structure, language, ability, gender, and socioeconomic 
status). 

2. Describe the developmental progression of children’s awareness of human differences and the emergence of prejudice. 
Recognize the adult’s role in planning curriculum and preparing an environment that reflects diversity and promotes 
respectful interpersonal relationships. 

3. Critically assess the components of a culturally relevant and responsive classroom environment that supports and respects 
children, their families and their home culture. 

4. Identify and demonstrate strategies for helping children negotiate and resolve conflicts and to respect and positively interact 
with children who are different from them. 

5. Demonstrate knowledge of diverse cultures-beliefs, values, child-rearing goals and practices-and utilize communication and 
care-giving strategies that demonstrate understanding.   

Achievement of outcomes was assessed by student report. Students assessed themselves the highest on SLO 5, with 80% marking 
fairly well to very well; SLO 5 also had the highest percentage of very well marks (60%). SLO’s 1 & 3 showed 100%, with fairly well 



and very well combined. SLO’s 2 & 4 had a small number of somewhat marks (13% and 7% respectively), but still averaged 90% for 
fairly well to very well. 

Although very well marks were lower than expected, combining fairly well and very well yielded strong results. It may be the nature 
of the topic (culture, diversity, social identities, bias), rather than failure to clearly convey course concepts and their application, that 
leaves students feeling only “fairly” firm in their understanding. It is emphasized throughout the semester, that their learning in the 
course is a life-long process. Perhaps fairly well captures the process more succinctly than very well. 

In our review it was noted that although all of the SLOs are directly connected to course assignments, and continue to be relevant 
and current, students may not be making the connection.  More emphasis will be placed on making the SLOs more visible in the 
course curriculum. These changes will be implemented in Fall 2012, leading to a more reliable course assessment.  ECE 215 was 
recently rewritten to reflect SLO required to be approved by the California Alignment Project needed to be included in the ECE 
Transfer degree. 

ENGL 213: Multicultural Literature 

1. Evaluate the way political, cultural, and historical conceptual schemes influence the creation, interpretation, and publication 
of multicultural discourses; 

2. Compare and contrast the underlying assumptions of both multicultural discourse and the mainstream cultural context in 
which these texts are written by exploring the distinction between the ethnographic and autoethnographic discourse; 

3. Explain how critical evaluation of multicultural discourse has influenced the publication of multicultural discourse; 
4. Investigate the ways multicultural writers have adapted to or resisted the values and pressures of mainstream culture; 
5. Write literary analysis that explains how multicultural writers have used literature as a means of challenging the values, 

actions, and assumptions of mainstream culture; and 
6. Write clear and coherent interpretive arguments and/or analyses supported by textual evidence, employing the conventions 

of academic writing. 
 

Achievement of outcomes was assessment by student report. Students ranked themselves highest on the ability to see the ways 

multicultural writers adapt to or resist mainstream culture (SLO 4). This makes sense as this is one of the most apparent focuses of 

the course, and it comes out in just about every discussion in class and is evident in just about every work studied. Indeed, the very 

idea of Multicultural American Literature as a separate course from American Literature begins this distinction from the outset.  



The lowest scored outcome was SLO 3, which concerns ‘how critical evaluation of multicultural discourse has influenced publication 

of multicultural discourse.’ In retrospect, the question seems unclear and was perhaps unclear to the students. 

Another low-scored SLO (2) concerns two technical concepts and their technical nomenclatures, ethnography and autoethnography. 

The first being the perception of a given culture or group written about by another culture or group, and the second being a group 

writing about themselves and their self-perception. These ideas were threaded through the work and study of the course, but the 

terms were obviously not emphasized and reinforced enough in the daily operations of the class.   

Overall, there seems to be a need to emphasize some technical terminology that could be useful for students to better understand 

the position(s) multicultural writers and speakers have held in the mainstream culture. While these ideas are currently present in the 

course, the students did not have enough reinforcement of terminology in some areas. Perhaps some handouts posted to the course 

site with a glossary of more terms related to Multicultural Literature and reinforcement and application of those terms in the 

classroom would help students be able to have a greater understanding of these ideas.  

As for SLO 3, it needs to be reevaluated for its utility in assessing student understanding, and possibly rewritten or even eliminated. 

 

ENGL 217: Literature by Women 

1. Identify and analyze the ways in which English-speaking women writers have been marginalized and the ways in which 
they have worked within and against that marginalization; 

 
2. Analyze their own biases and prejudices in comparison to those explored in literature by women; 

 
3. Explain and analyze the ways in which women writers have challenged the established majority literary traditions and the 

social codes of their time and context; 
 

4. Analyze the ways in which ethnicity and race complicate themes of gender in literature by women; and 
 



5. Employ knowledge of literary techniques, appropriate terminology, and generic conventions in order to develop and 
write evidence-based interpretations of selected works of literature and participate in productive academic discourse. 

 

Responses to all outcomes averaged above 4.4 out of 5, and all responses were in the “agree” range. Two of the lowest areas were 

SLOs 3 and 5. For SLO 3, I spent a great deal of time discussing women writers who challenged, both directly and indirectly, the 

established literary traditions of their time. I wonder if part of the wording of SLO3, especially the phrase “social codes,” would have 

confused students. In fact, the phrase “social code” is not language we use in class, nor is it identified in the course outline.  

For SLO 5, I am not surprised by the responses since students may take English 217 with only English 201A as a prerequisite. Many of 

the students had no knowledge of basic literary terminology and very limited experience in writing responses to literature. The 

phrase “generic conventions” may have also confused students. 

In my opinion, the SLOs do not align closely enough with the Course Outline on record. For instance, one of the objectives listed in 

the Course Outline is “Demonstrate an ability to critically distinguish among the components of literary form,” which is not reflected 

in the SLOs, and the language of SLO 5 (“employ knowledge of literary techniques, appropriate terminology, and generic 

conventions…”) is NOT mentioned in the Course Outline. 

Working with my colleagues, I will rewrite some of the SLOs to reflect more accurately the Course Outline objectives, and I will 

reword some of the existing SLOs. 

Also, to enhance students’ understanding of all of the course objectives, I need to devote more time to the discussion of writing, 

particularly writing which demands evidence-based interpretations, conveys the writer’s ability to integrate and synthesize a strong 

analysis of the evidence, and employs proper MLA format. Spending more time reviewing the elements of effective literature 

responses will improve students’ written work and help them master course objectives. 

 

FMST 213: Ethnic Identity Development 

1. Articulate major theories used to explain the formation of ethnic identity among major ethnic groups in the U.S. 



2. Analyze the relationship between ethnic identity and the broader context of psycho-cognitive-social development. 
3. Articulate and critique personal and societal assumptions, beliefs and stereotypes related to race, ethnicity and cultural 

norms. 
4. Identify strategies for increasing sensitivity towards and appreciation of ethnic differences, and behaviors that promote 

social justice. 

Students scored themselves highest in SLOs 2-4.  These results may reflect the fact that these SLOs are emphasized more 

consistently throughout the course while SLO1 is emphasized primarily in the beginning of the semester.  Additionally, SLO3 is 

somewhat less knowledge-based and somewhat more subjective as it includes assessing personal assumptions, beliefs and 

stereotypes related to race, ethnicity and cultural norms.   

Prompted by the lower score for SLO 1, I analyzed the grades for the first two exams (which concentrates on theory), and the 
film analysis assignment (which requires applying theory to explain the main character’s ethnic identity development).  The 
average grades for these direct assessments ranged between 85% and 80%.  These results suggest that, on average, students are 
successfully learning the course content within SLO 1. 

I will re-visit the content related to each SLO throughout the semester by including the content into lecture and relevant 
assignments.  I will also attach a copy of the SLO(s) to course assignments as well as explore ideas for creating/revising 
assignments that support SLO comprehension.  Additionally, several of the SLOs will be re-written for better clarity and reflection 
of course content. 

 

FMST215 - Developmental Patterns of Women 

1. Interrogate research methodology and major theoretical perspectives used to understand gender and women’s biological, 
psychological, and social development. 

2. Articulate the intersection between gender and systems of power, and its impact on women’s development.   
3. Apply knowledge to increase self-understanding, personal power and proactive behaviors that demonstrate a commitment to 

social justice. 
4. Identify community and governmental resources aimed at assisting women and girls. 



Students scored themselves highest in SLO 4, possibly because that topic was the most recently covered prior to taking the 
assessment.  Concomitantly, SLOs 1 and 3 were addressed at the beginning of the semester, and retention may have waned.   

Several ideas for improvement have been discussed. Faculty will re-visit the content related to each SLO by including the content 
into lecture and relevant assignments through-out the semester.  Faculty will also attach a copy of the SLO(s) to course assignments 
as well as explore ideas for creating/revising assignments that support SLO comprehension.  Additionally, several of the SLOs will be 
re-written for better clarity and reflection of course content. 

 

HEED 203: Women’s Health Issues 

1. Identify barriers women face when accessing or receiving health care in the United States today. 
2. Demonstrate how body image issues influence lifestyle choices. 
3. Describe lifestyle changes you have made or plan to make as a result of taking this health class 
4. Identify lifestyle changes that will reduce your risk of major chronic or communicable diseases based on your family health 

history and/or current lifestyle choices 
5. Evaluate contemporary media and literature for institutional discrimination and analyze examples of dominant and non-

dominant group conflict. 

Pre quiz – average 6/14 or 42%.  Post quiz average 12/14 or 85%. 

Surprised at the pre quiz results.  Upon exposure to the material, the scores improved – which is typical.  However, the pre quiz 
results demonstrated the lack of knowledge of basic infection information regarding the main STI’s observed in our society to the 
health complications from the infections. 

Will continue to use pre and post quiz format but will implement an additional quiz the following class period.  The additional quiz 
can help to assess comprehension of the information 

HEED 208: Multicultural Health 

a) Compare and contrast nutrient analysis of various ethnic diets 



b) Evaluate contemporary media and literature for institutional discrimination and analyze examples of dominant and 
non‐dominant group conflict 
c) Appraise lifestyle changes reducing risk of major chronic or communicable diseases based on family history and lifestyle 
choice 
d) Differentiate between bias, prejudicial behavior and non‐judgmental acceptance of other behavior/attitudes 

 
Fall 2008 and Summer 2009 had students listing examples for each of the outcomes, so there was a broad range in answers. I also 
asked regarding areas of improvement/strength and received useful responses. Difficult to tabulate the answers.Spring 2011 went 
with the Likert scale assessment tool. Outcome B was almost an entire Likert point weaker than the other 3 outcomes. 
 
Initially went through my course outline and made adjustments re: assignments in response to the 2008 outcomes.There was 
significant difference in responses between 2008 & 2009 and I did make changes regarding in-class activities and assignments. This 
seemed to contribute to the improvement.Regarding the Likert scale tool, I feel that the wording on assessment B needs to be 
changed, if we are using this tool. The homework I am assigning does ask students to recognize non-confrontational methods of 
communication, and we do watch video to identify dominant & non-dominant conflict. However when it comes to institutional 
discrimination I ask students in an essay exam question to explain and assess institutional discrimination. I think there is a disconnect 
in this SLO by asking students to identify two separate topics in the same outcome. 
 
Recommendations: Separate out the two segments in SLO B. It is difficult to assess this on a Likert scale. We can’t tell which part of 
the outcome they are having a problem with. We are asking if they can identify conflict, and if they understand institutional 
discrimination on a lichert scale in one question. 
Recommendation: 

1) Can students recognize dominant & non-dominant conflict (giving examples on how to diffuse conflict)? 
2) Can students evaluate contemporary media and literature for institutional discrimination? (Actually students should be 
asked to identify policies or protocol within an institution that might create an environment of discrimination) 

Comment: I think media analysis should be encouraged, but not in such a narrow scope as to identify institutional discrimination in a 
SLO. I use media analysis as an ended educational tool, but to identify any number of issues or topics, and not always institutional 
discrimination. 
 
 
 



HIST 237:  History of American Women 
 
1.  Demonstrate basic knowledge and understanding of American Women’s history from the pre-colonial period to the present. 
2.  Demonstrate the ability to interpret, analyze, and critique primary sources such as diaries, speeches, letters, and oral interviews. 
3.  Demonstrate understanding of the struggles and challenges that women in American have faced obtaining legal, economic, 
educational ,and political equality. 
4.  Demonstrate insight into the position of women today from an examination of women’s roles and status in the past. 
 
Statistical summaries for the HIST 237 section are on file in MyCuesta Group/History. The assessments  demonstrate a high level of 
student achievement across the SLOs. For each of the four SLOs, 87 - 99% of the students judged themselves to be either “fairly 
well” or “very well” able to meet the SLO.   
 
History Department faculty will continue to list SLOs on their syllabi and discuss them with their students. Additional emphasis on 

course SLOs will be made when discussing assignments, exams, and other course materials in order to keep instructors and students 

focused on SLOs.  

Because of our uncertainty about the extent to which our students’ high scores on our survey assessments are the result of effective 
teaching or students over-estimating their ability to meet the SLOs, the History Department will begin using direct assessment in the 
2012-2013 academic year.  History faculty will meet to decide on what types of direct assessment to employ. 
 
 
HIST 239:  History of the Role of Women 
 

1. Demonstrate basic knowledge of women’s history from the ancient period to modern times and how women’s roles and 
status have changed in different times and places.  

2. Interpret, analyze, and critique primary sources such as diaries, speeches, 
                  letters, and oral interviews.   

3. Demonstrate understanding of the struggle and challenges that women throughout the world have faced obtaining legal, 
economic, educational, and political equality. 

4. Develop insight into the position of women today from an examination of women’s roles and status in the past.   
5. Demonstrate an understanding of the role of methodology and historiography in the historical profession.   



The strong responses for Outcomes, 1, 3, and 4 suggest that students are very comfortable with the knowledge they gain about 
women’s status and challenges in the past, and how those challenges have inspired feminist goals and struggles in the modern era.  
By examining women across time and place, students are achieving a multicultural perspective on women’s issues, which will 
strengthen their contributions as citizens of a global community.   
 
The lowest means concerned the knowledge and use of primary sources and history methodology.  In future classes I will attempt to 
do more critical analysis of primary documents.  This might include group work or comparison of documents written at the same 
time but with different cultural or socioeconomic perspectives. I also plan to incorporate a specific lecture on methodology and 
historiography.  The students could also compare articles on different sides of a historical debate, in order to understand how an 
event or person in history could be interpreted or viewed in very different ways. 
 
LGL 217: Introduction to Law 
 
1. Identify the different sources and types of American law and demonstrate how American law is created, changed, and 
classified. 
2. Use law library and computerized materials including cases and statutes to research legal principles. 
3. Use the IRAC (Issue, Rule, Analysis, Conclusion) method to analyze legal cases. 
4. Describe and compare the most common judicial systems in the world today and how these systems may conflict with one 
another. 
5. Explain the judicial decision making process and what impact this process has on different social groups and overall social 
policy. 
6. Compare and contrast the different legal procedures including criminal procedures and civil dispute procedures and explain 
the social implications of these different legal procedures. 
7. Differentiate among the different areas of substantive civil and criminal law and explain the impact of these areas of the law 
on society.  
8. Discuss the impact that the U.S. Supreme Court has had in shaping governmental and social policy in the United States 
through its rulings in landmark constitutional cases. 
 
As per the Condensed Item Analysis Report, students responded to the SLO statements with a “fairly well” or “very well” response 
from the lowest percentage of 64.52% for statement #3 to the highest percentage of 100% for statement #8. The highest percentage 



of “very well” responses was to statements #1 and #8 and the lowest percentage was to statements # 3 and #4. The highest 
percentage of “somewhat” or “slightly” responses was also to statements #3. The lowest percentage was to statement #1 
 
Since this is the first assessment performed on LGL 217, there were no previous improvement plans to implement. The assessment 
results indicate that the majority of students feel they have mastered all the student learning outcomes either fairly well or very 
well. Students feel most confident in their ability to identify the different sources and types of American law and demonstrate how 
American law is created, changed, and classified (Statement #1) along with their grasp of the role of the Supreme Court in the 
United States (Statement #8). Students felt least confident in their grasp of the IRAC (Issue, Rule, Analysis, Conclusion) method to 
analyze legal cases (Statement #3) and their ability to use law library and computerized materials including cases and statutes to 
research legal principles (Statement #2). 
 
Except for the response to Statement #3 (IRAC method), the percentage of “very well” and “fairly well” responses were above 80% 
and five of the responses were above 90%. It is recommended that the Student Learning Outcome that addresses the IRAC method 
be amended to reflect the fact the IRAC method is not employed as rigorously or as often in LGL 217 as it is in BUS 218 through the 
use of fact pattern prompts. With regard to the next lowest Student Learning Outcome that addresses legal research, it should be 
noted that the course provides a general introduction to the topic and is not meant to provide detailed coverage of this topic area. It 
is suggested that a cumulative exam be incorporated as an additional means to assess Student Learning Outcomes in LGL 217 next 
school year. It is also suggested that the LGL 217 Student Learning Outcomes be revised to more accurately reflect the Legal Studies 
Program Learning Outcomes developed spring semester 2012. 
 
NUTR 222: Cultural Aspects of Food 
 

1. The student will write a research paper that presents coherent and logical claims about food and a specific culture. The paper 
will be developed with sufficient and relevant evidence of the importance of food in the specified culture. 
 

2. The student will research the food customs of a specific culture and present an organized oral presentation that conforms to 
time constraints and shows evidence of the ability to evaluate and incorporate sources based on reliability and credibility. 
 

3. The student will assess the stigmatization, prejudice and/or discrimination experienced by individuals or groups who choose 
to adhere to non Western and/or non dominant food practices and recommend strategies to facilitate their acceptance. 

 



The results were excellent with all three student learning outcomes having a 0 frequency or a 0% for the “not at all” or “slightly” 
responses. All three student learning outcomes had a response rate over 90% for the combined “fairly well,” or “very well,” 
responses. The combined average for these responses was ninety-five (95%). All three student learning outcomes had a response 
rate of greater than 52% or an average of 63.5% for the “very well,” response demonstrating that the respondents thought they had 
successfully achieved each of the student learning outcomes. 
 
Overall, the results demonstrated student success. For now, the student learning outcomes appear to be well understood by the 
students and will not be modified at this time. The student learning outcomes will continued to be assessed per the program 
assessment cycle calendar and revised as needed based on the student learning outcome assessment results. 
 
It needs to be determined if the student learning outcomes need to be specified on each course assignment. It may be an effective 
way to ensure communication with students for the completion of the student learning outcomes. 
 
PSY 206: Introduction to Social Psychology 
 
1. describe the basic concepts, theories and vocabulary necessary to the understanding of social psychology.  
2. analyze and evaluate the basic theoretical perspectives and research methods utilized by psychologists in the study of social 
behavior. 
3. apply basic theoretical perspectives and research methods in the scientific analysis of their own as well as other people’s social 
behavior. 
4. describe different cognitive processes and biases and analyze how they affect social behavior and the perceptions of self and 
others.  
5. describe and analyze cognitive and social influences on various types of inter-personal and inter-group relations including 
attraction, altruism, aggression, prejudice, sexism, racism, discrimination, social conflict and conflict resolution. 
6. apply and evaluate theories concerning social influence and attitudes to analyze processes for persuasion, propaganda, 
indoctrination, and control of behavior. 
 
Statistical summaries for both the Fall ’11 and the Fall ’09 assessments are on file in the Psychology Program G:drive SLOA folder. 
The assessments of Program and course SLOs for both semesters showed generally high levels of student achievement across all 
SLOs. Comparisons of results from assessments conducted during the two semesters show similar mean survey ratings for each of 
the individual Program and course SLOs. This high similarity is clearly seen in the average survey ratings across all Program (M = 4.10 



for Fall ’09, M = 4.14 for Fall ’11). In both semesters the Program SLO related to self understanding (SLO 3) received one of the 
highest mean ratings and the Program SLOs related to content, methods and values in psychology were lower. It should also be 
noted that three of the four mean survey ratings of individual Program SLOs showed improvements in the Fall ’11 assessment. 
Because of changes in the wording of individual course SLOs between the semesters, it was not possible to examine trends for 
specific SLOs other than to note that the Fall ’11 ratings across all course SLOs were consistently high. 
 
Results indicate there may have been slight increases in mean survey ratings of individual Program and Course SLOs in the Fall ’11 
assessment, although it is unknown whether these differences indicate any statistically-significant improvement in SLOs. If the mean 
survey ratings do represent a positive trend, it is possible that the improvements are due to the inclusion of SLOs in the class syllabi 
and class discussion of SLOs, which was a recommendation from the previous assessment-planning cycle. However, because of the 
variation between the assessments (i.e., instructors, students, changes to some of the SLOs), it is possible that these changes are 
due to other variables.  
 
The generally high levels of student achievement across all SLOs indicate that the course successfully prepares students for 
additional coursework in psychology. The high rating of achievement for all of the Psychology Program SLOs, with a particularly high 
rating for the Program SLO relating to self-understanding, indicates that this course provides a survey of the field appropriate for the 
Psychology Major, as well as fulfilling a major objective for General Education courses. 
 
Faculty should continue to list SLOs on their syllabi and discuss them with their students. In particular, faculty should consider 
making students aware of the connections between SLOs and the lecture material, classroom demonstrations and other course 
material in their course. This priming of students in regards to SLOs should improve SLO achievement. Furthermore, consideration of 
the course SLOs should be made whenever instructors create new assignments, exams and other course materials in order to 
improve student learning of the various SLOs that have been identified for the course.  
 
In an attempt improve assessment and student SLO achievement, forms of direct assessment of specific SLOs using a set of 
embedded assignments and test items will be developed during the next assessment cycle. 
 
 
 
 
 



SOC 202: Social Problems 
 
1. Described the characteristics of current social problems. Discussed the types and extent, the causes, the consequences, possible 
solutions, and the politics surrounding them. (characteristics mean is 4.27, types and extent mean is 4.36; causes mean is 4.55; 
consequences mean is 4.41; possible solutions mean is 4.32)  
2. Described the research methods and theories used to understand social problems from a sociological perspective. (Theories 
Mean: 4.18, Research Methods Mean: 3.94) 
3. Displayed a critical understanding of how social problems are shaped by historical transformations and current societal patterns. 
(Mean 4.36) 
4. Discussed the role of inequality, power, and prejudice in understanding social problems. (Outcome four does not seem to be 
included in the assessment.) 
 
Outcomes assessment is being discussed at both the discipline and division level.  For Sociology courses, we are including Program 
and Course level SLO’s on each student assessment survey for all classes.  This will better enable us to analyze Program outcomes 
and to see which of our courses is fulfilling which of the Program outcomes, according to students.  For this class, Soc202 (Social 
Problems), Program outcomes will be assessed in the next self-assessment. 
 
Faculty should continue to list SLO’s on their syllabus and to discuss them with their students.  Additional consideration of the 
course and program SLOs should be made when creating new assignments and exams.  Further in-class discussion and/or 
assignments that focus on research methods should be incorporated into the course.  We also propose adding more detailed 
questions to the student self-assessment survey to be able to better assess some of the finer details of students’ understanding. 
 
 
SOC 206: Race and Ethnic Relations 
 
Stated outcomes:  
 
1. Demonstrate that I have the knowledge and skills required to succeed in the study of sociology. 
2. Use critical thinking and perceptive reading skills 
3. Use my skills for sociological analysis. 



4. Describe the research methods used in sociology to understand issues related to race, ethnicity, gender, sexuality, age, ability, 
and religion. 

5. Describe the theories used in sociology to understand issues related to race, ethnicity, gender, sexuality, age, ability, and 
religion. 

6. Describe characteristics of minority and majority groups, particularly focusing on assimilation, prejudice and discrimination. 
7. Display knowledge about minority groups' struggles for power, justice, and access to resources. 
 
Assessed Outcomes:  
 
1.  I am able to define the concepts used in the study of race and ethnic relations. (Mean: 4.39) 
2. I am able to describe the theories used in the study of race and ethnic relations. (Mean: 4.39) 
3. I am able to describe the methods used in the study of race and ethnic relations. (Mean: 4.28) 
4. I am able to describe the social construction of race and ethnicity. (Mean: 4.50) 
5. I am able to describe the extent of race and ethnic stratification in the United States. (Mean: 4.56) 
6. I am able to describe the factors that have created and sustain race and ethnic stratification in the United States. (Mean: 4.61) 
7. I am able to analyze my own attitudes about race and ethnicity and how those attitudes challenge or sustain race and ethnic 
stratification in the United States. (Mean: 4.81) 
 
Outcomes assessment is being discussed at both the discipline and division level.  For Sociology courses, we are including Program 
and Course level SLO’s on each student assessment survey for all classes.  This will better enable us to analyze Program outcomes 
and to see which of our courses is fulfilling which of the Program outcomes, according to students.  For this class, Soc206 (Race and 
Ethnic Relations), Program outcomes will be assessed in the next self-assessment. 
 
Faculty should continue to list SLO’s on their syllabus and to discuss them with their students.  Additional consideration of the 
course and program SLOs should be made when creating new assignments and exams.  Further in-class discussion and/or 
assignments that focus on research methods should be incorporated into the course.  We also propose adding more detailed 
questions to the student self-assessment survey to be able to better assess some of the finer details of students’ understanding. 
 
SOC 208: Introduction to Women’s Studies 
 

1. Demonstrate that I have the knowledge and skills required to succeed in the study of sociology. (Mean: 4.57) 



2. Use critical thinking and perceptive reading skills. (Mean: 4.89) 
3. Use my skills for sociological analysis. (Mean: Mean: 4.59) 
4. Demonstrate an understanding of sociological perspectives on gender. (Mean: 4.82) 
5. Analyze gender differences in various aspects of society. (Mean: 4.89) 
6. Demonstrate knowledge about women's struggles for power, justice, and access to resources. (Mean: 4.82) 

 
Outcomes assessment is being discussed at both the discipline and division level.  For Sociology courses, we are including Program 
and Course level SLO’s on each student assessment survey for all classes.  This will better enable us to analyze Program outcomes 
and to see which of our courses is fulfilling which of the Program outcomes, according to students.  For this class, Soc208 
(Introduction to Women’s Studies), the first three questions are Program outcomes and the second three are Course outcomes.  The 
question with the lowest mean (#1) is a Program outcome.  The Course outcome questions have a high means of 4.82 or higher. 
 
I propose adding a better discussion at the beginning of each semester and discussing what Sociology is, in general, and how this 
course fits into a Sociology program.  I also propose adding a more detailed questions to the student self assessment survey to be 
able to better assess some of the finer details of students’ understanding. 
 
COMM 212: Intercultural Communication 
 

1. identify basic verbal and non-verbal communicative traits of other cultures.  
2. Illustrate sensitivity to and understanding of other cultural contexts 
3. demonstrate self-reflexivity in cultural communication contexts 
4. identify institutional and social power 

 
Means for each outcome ranged from 3.75 to 4.19 (out of a possible 5.0). For all outcomes except for two (#1 and #5 [sic]), 100% or 
more of the students believed they had achieved the particular outcome fairly well or very well. The outcome with the lowest mean 
was #4. 86% of the students reported they were able to do that fairly well or very well, while 14% believed they were somewhat 
able to achieve the outcome.  For outcome #1, 93% of the students reported they were able to do that fairly well or very well, while 
7% believed they were somewhat able to achieve the outcome. 
 
Results were discussed at a meeting of the full-time Comm. Studies faculty held Friday, April 27th   2012.Results of outcome #1 

indicate that further investigation regarding the identification of basic non/verbal intercultural communication traits is warranted, 



but with only one class assessed and no responses below “somewhat,” it is difficult to know if this is an issue with this 212 section as 

it is the only section offered each semester. The same is true for outcome #4.  Results regarding the remaining outcomes indicate 

that a large % of students are confident that they are achieving the 212 learning outcomes. Again, assessment of each semester 

course is needed in order to determine if the outcomes are consistent for many 212 students or is particular to the one class that 

was assessed. Faculty determined that no amendments be made to 212 outcomes at this date. 

We have decided to try a direct method of assessment.  This method is yet to be determined, however, since there is only one 

instructor who teaches it, a possible series of assessment questions or assignments specific to the language of the specific SLOA is 

possible. 

 

Nursing A.S. Degree (completion of the degree fulfills the requirement) 
 
The diversity-related outcomes for this program are highlighted in pink since, although they address diversity, they do not align 
clearly with the diversity requirement outcomes. 
 
1. Demonstrate effective therapeutic communication  
2. Implement critical thinking effectively when applying the nursing process and caring framework in providing patient care.  
3. Integrate knowledge gained from biological, social, and nursing sciences with clinical practice in meeting the complex needs of diverse 

groups of patients in multiple settings 
4. Practice safely and ethically within scope of practice while providing patient care and working with the health care team 
5. Demonstrate basic leadership in nursing practice. 
6. Apply age appropriate concepts in nursing practice 
7. Apply cultural sensitivity when providing patient care. 

 

 
 Age appropriate care of the child and adolescent is taught in 2nd semester.  In general, we will identify strategies during program review and 
implement following year. We will consider applying these concepts in various scenarios for open and scheduled skills lab time.  

 Our # of acute care pediatric experiences are minimal.  Identified the need for pediatric sim. equipment and DVDs to augment this content 
in the program.  Support professional development for currency in adolescent. We plan to explore pediatric/adolescent community clinical 
experiences 



 

a. We will add this SLO to future Student surveys   
b. Benchmark NOT met:????? 
c. We will add this SLO to future Student surveys 
d. We were not able to complete this project in 2010---will follow-up and develop 

 
 
 


