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San Luis Obispo County Community College District 

Quality Focus Essay 

 
Introduction  

 

After the initial drafting of the San Luis Obispo County Community College District’s 

(SLOCCCD) Institutional Self-Evaluation Report (ISER) during the 2018-2019 academic 

year, the Accreditation Steering Committee met in April 2019 to determine the Action 

Projects that would be addressed in the Quality Focus Essay. The Committee took into 

consideration two major developments at the District, both of which had the potential to 

positively impact student learning and achievement. The first of these developments was the 

District’s work on Guided Pathways implementation, and the second was the District’s 

efforts to actively support transfer-level English and math students in light of AB 705. 

Because the District realized the impact that both Guided Pathways and AB 705 would have 

on student learning and achievement, the Committee selected the following two Action 

Projects for the Quality Focus Essay: 

 

1. As part of our Guided Pathway Implementation work, fully implement the Program 

Mapper at the college by mapping all Associate Degrees for Transfer (ADTs), Associate 

of Arts degrees, Associate of Science degrees, and certificates in the Program Mapper, 

and include information on occupations and careers associated with each program.  

 

2. As part of our AB 705 implementation efforts, maximize student success and throughput 

in transfer-level English and math courses by providing intrusive support for new, in-

coming first-year students.  

 

 

Action Project One: Implementation of the Program Mapper 

 

In spring 2019, Cuesta began work on Guided Pathways implementation. This effort has 

been directed by the Guided Pathways Implementation Team (GPIT), which is composed of 

faculty, staff, administrators, and students, and is co-chaired by two Guided Pathways 

Faculty Co-Coordinators and two academic deans. Starting in the spring 2019 semester, the 

GPIT began meeting on a bi-monthly basis to review and discuss strategies for improving 

student achievement and degree completion while reducing the time and units taken to earn 

degrees. The GPIT utilized qualitative and quantitative data to determine high-impact 

practices that would have the greatest potential for positively influencing student outcomes. 

The GPIT referenced qualitative data from a student focus group study that had been 

conducted at the College in spring 2018 by the RP Group. The student focus group study 

resulted in 14 recommendations for improving student outcomes. The GPIT also analyzed 

quantitative institutional data, including data on student success, the Cuesta Promise 

Scholarship, and data pertaining to the number of students who accessed counseling services 

and completed Student Education Plans.  
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In early spring 2019, Cuesta became one of ten California Community Colleges to have an 

opportunity to purchase the Program Mapper, which would provide students with an online 

visual representation of all our degree and certificate programs organized by “meta-majors” 

or Areas of Study.  Students would be able to use the Program Mapper to explore these Areas 

of Study and the associated degree or certificate programs. Each program would then be 

mapped out into a “Pathway” that allows students to see a semester-by-semester path from 

the program entry to completion. Students will be able to select a theoretical two-, three-, or 

four-year completion Pathway. Additionally, the Program Mapper would include information 

on occupations and careers commonly associated with each program, including typical wages 

and labor market demand for California.  

 

During the spring 2019 semester, a subgroup of the GPIT, the Meta-Major Taskforce, began 

work on establishing the Areas of Study, and the associated programs within each, that would 

be used in the Program Mapper. This taskforce then solicitated feedback from faculty, staff, 

and students to fine tune each Area of Study, including the title of each.  The taskforce 

developed creative solutions to several issues commonly encountered at other colleges.  For 

example, each Area of Study has a title that describes the breadth of programs within the 

Area, and a catchy subtitle to draw students to that Area of Study.  This solves the problem of 

whether to use only descriptive or only catchy titles.  The Areas of Study, which are used to 

organize programs in the Program Mapper, were approved through the governance process in 

fall 2019 and early spring 2020. 

 

Concurrent with developing Areas of Study, the College also began creating two-year 

program maps.  During the spring 2019 semester, the college held two program mapping 

days, where division chairs and discipline faculty worked with counseling faculty to begin 

mapping degrees in each program. During the 2019 summer, a team of counseling faculty 

entered the maps for certificate programs, Associate of Arts and Associate of Science 

degrees, and Associate Degrees for Transfer (ADTs) into the Program Mapper. Faculty have 

also begun creating program pathway maps specific to Cal Poly, San Luis Obispo. In fall 

2019, division chairs and discipline faculty were given the opportunity to review and approve 

each program map in their disciplines before the Program Mapper was made public. The plan 

for the future is to include in the Program Mapper three- and four-year maps as well as 

information on occupations and careers associated with each program. 

 

For this Action Project, Cuesta will finish developing and provide to students the Program 

Mapper, which will include degrees and certificates that can be completed in the two-, three- 

or four-year pattern to CSUs, UCs, and Cal Poly, San Luis Obispo. In addition, students will 

also be able to explore occupations and careers associated with each program. The Program 

Mapper will be linked on the College’s webpage, and both instructional and counseling 

faculty will be able to direct students to the Program Mapper and advise them regarding their 

majors and educational pathways. The GPIT will develop processes for continued assessment 

and updates to Areas of Study and program maps and to the information provided to students 

on the Cuesta’s webpage. The GPIT will also continue to solicit student, faculty, and staff 

feedback to inform the approach for guiding students on the use of the Program Mapper.  
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Anticipated Impact on Student Learning and Achievement:  

 

We anticipate that fully implementing the Program Mapper by including all degree and 

certificate programs and associated occupation and career information will have a positive 

effect on student learning and achievement. Each Pathway in the Mapper will allow students 

to easily explore and learn about programs at our college. This early exploration will allow 

our students to make more informed decisions regarding the programs and pathways they are 

interested in. By providing clear course-taking patterns, and by clarifying the paths very early 

on for our students, we anticipate students will be able to 1.) make better enrollment 

decisions that result in fewer overall accumulated units and 2.) complete degrees and 

certificates in a shorter timeframe.   

 

 

Outcome Measures:  

 

The outcome measures for this Action Project will be the total average number of credits 

students accumulate and the average time it takes students to complete their programs. 

Currently, Cuesta students who complete an Associate Degree for transfer accumulate 86 

units on average. Students who complete an Associate of Arts or Associate of Science degree 

accumulate 92 units on average. Additionally, it takes our students almost five years, on 

average, to complete one of their degree programs.  By mapping programs in such a way that 

allows students, very early in their academic careers, to take general education courses that 

will fulfill multiple program requirements, we will minimize the number of “unusable” 

credits students take, credits that ultimately will not apply to their program of study. This 

alignment of program maps and the general education courses within the maps will help to 

create a “forward momentum” for students as they are able to see that all courses they 

complete will count towards their degrees. Further, because students will be able to make 

progress more quickly early on, they will be more likely to complete their programs of study 

in a shorter period time. In sum, students’ “early momentum” will contribute to students’ 

academic motivation and interest and, ultimately, to their successful program completion in a 

shorter timeframe.  

 

Action Plan:  

 

• Finish mapping all degrees and certificates in the Program Mapper; include the 

Mapper on the Guided Pathways webpage 

• Ensure the campus community, including all counseling and instructional faculty, are 

versed in the use of the Program Mapper and can easily direct students to the Guided 

Pathways webpage and the Mapper itself 

• Include alternate three- and four-year and university-specific pathways in the 

Program Mapper 
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• Continue to assess all Areas of Study and program maps to ensure they are meeting 

the needs of our student population. Utilize both student, faculty and staff feedback to 

continually update and improve all Program Mapper features 

 

 

Action Project Two: Maximize student success and throughput in transfer-level English 

and math courses 

 

Both Math and English Divisions have made significant changes to curriculum to support 

students as they access transfer-level coursework and we continue to monitor these changes 

and make improvements. An accelerated pre-transfer level Introduction to English 

Composition course was developed along with a one-unit corequisite course to support 

students in transfer-level English Composition. For math, a corequisite support course was 

developed for Statistics.  Within Student Services, alignment of policy, materials, and 

information disseminated to students is fundamental to students receiving accurate 

information. Our messaging to students reflects our belief in their success – particularly for 

our Latinx and economically disadvantaged students for whom we see an equity gap. AB 705 

is a large shift for faculty, staff, and administrators and the belief that students will succeed is 

crucial.   

 

A key to supporting this shift is professional development. Along with other equity-focused 

training to increase the capacity of faculty and staff to address equity gaps and increase 

student success, specific training will be provided to support AB705. The California 

Acceleration Project (CAP) hosted a regional English Workshop during October 2019 Flex, 

focusing on classroom struggles and effective pedagogy in relation to full AB705 

implementation. The Writing Center in collaboration with Math and ESL faculty continue to 

train and mentor tutors and pilot various strategies to increase tutoring usage. Academic 

Success Coaches work closely with faculty teaching the co-requisite course to provide 

support early and often within the Community of Practice established within the English 101 

co-requisite courses. Within the Community of Practice, embedded tutors and Coaches work 

with faculty and are in the co-requisite labs weekly, providing additional support to students. 

They also work with faculty to determine what extra support is needed and where students 

are struggling the most. Members of the Community of Practice will develop and share with 

the whole English division strategies for course implementation, sample exercises and 

activities, and frameworks for working with Academic Coaches. This comprehensive support 

system provides students with help early and creates effective communication across all 

departments.  

 

The College offers embedded and drop-in tutoring for all levels of Math and English/writing 

through our Student Success Centers. Also, an Academic Success Coach leads academic 

support specific to Statistics within the Math Lab. We anticipate an increase in the 

enrollment of students in Statistics. Therefore, targeted math support is critical to ensuring 

the successful completion of college-level math. Outreach to math and English classes to 

share campus resources and to offer points of contact for assistance is conducted each 

term.  Corequisite cohorts are provided with embedded tutors, an 
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assigned Academic Success Coach, are provided free math and English textbooks, and free 

food. There is also a designated space for collaborative study and students are offered 

priority registration for the second semester once they have completed their Comprehensive 

Student Education Plan with their academic counselor.  With increased study spaces, the goal 

is to build a lively robust learning environment for students to study and build community.  

 

As of Fall 2019, a new designated lab focused on statistics support opened under the 

direction of the Student Success Centers. An embedded Statistics Academic Success Coach 

is in the Statistics Lab full-time, working closely with the Math Department. Focusing 

specifically on the co-requisite Statistics support course, the Academic Success Coach is 

collaborating with Statistics faculty to offer additional tutoring and resources. Free access 

codes for the Stats Crunch software are provided to students who can’t afford this additional 

expense. In addition, tutoring, study review sessions, and test preparation workshops specific 

to instructors are offered to all students taking Statistics.  

 

On-line resources have also expanded for Statistics support including specific real time study 

guides and videos that are vetted by Cuesta faculty. NetTutor continues to be a resource. On-

line tutoring was piloted on our North County Campus in Spring 2018 and will continue in 

the Fall with the usage of Blackboard and CCC Confer. This option includes video recording 

of preparation workshops that students can access on both campuses. All on-line and face to 

face resources are promoted and accessible through Canvas, providing students direct and 

on-going communication through their specific courses.  

 

 

Anticipated Impact on Student Learning and Achievement:  

 

As more students access transfer-level coursework, it is important to reiterate their rightful 

place in these classes and to provide support. As a result of this support, we anticipate that 

our student success and throughput rates in transfer-level English and math courses will 

increase. We also anticipate that higher numbers of students will complete transfer-level 

English and math courses in their first year at Cuesta. Additionally, this action project will 

further contribute to reduced overall unit accumulation since students will not be enrolling in 

developmental courses before taking transfer-level coursework.  In addition, with the 

implementation of AB705 and our new placement process, the college will continuously 

analyze data regarding the placement and course-taking patterns of students to ensure that 

there is no disproportionate impact on student groups. If disproportionate impact is found, the 

college will analyze the root of the placement and/or achievement gap and take corrective 

measures to improve the placement process and subsequent curricular support for students.     

 

Outcome Measures:  

 

The outcome measures for this action project will be the number of students who enroll and 

succeed in transfer-level English and math as well as the number of students who complete 

transfer-level English and math in their first year of study. Because this action project will 

also contribute to the “forward momentum” students will experience and a reduction in 
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overall unit accumulation, another outcome measure will be the length of time it takes 

students to complete their program of study. 

 

 

 

 

 

Action Plan:  

 

• Continually assess transfer-level English and math success and throughput data, 

comparing the data to previous terms as well as the Chancellor’s Office performance 

metrics for these courses. 

• Use student success and throughput data to determine how best to leverage our 

resources as we continue to provide targeted English and math support to students in 

the transfer-level courses. 

• Establish Professional Learning Communities that include English and math faculty 

and the embedded Academic Success Coaches and continue to provide opportunities 

for ongoing faculty professional development that focuses on both cognitive and 

noncognitive factors in student learning.  

• Connect with our K-12 partners to share policies and placement procedures for new 

incoming high school graduates and ensure that the high school curriculum is aligned 

with our English and math courses. 

• Establish and expand English and math dual enrollment partnerships with local high 

school districts.  

 

 

 


